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The concept of ‘worldview’ has increasingly become a
focus of interest in Religious Education within the UK as
well as within wider European and international contexts.
In the Curriculum for Wales, ‘worldview’ is identified as a
concept to be explored in Religion, Values and Ethics
(RVE), and new qualifications are emerging in Wales that
also draw on the concept of ‘worldview’ as a helpful
conceptual tool for older learners to engage with RVE.

Recognising the diverse and growing literature
concerning ‘worldviews’ in education, Exploring
worldviews: A stimulus resource for Religion, Values and
Ethics in Wales aims to provide an initial point of
orientation for schools and settings in Wales. Approaches
to working with the concept of worldviews in Wales
should always be placed within the current Wales
education context to ensure relevant and coherent
learner experiences. This resource has been created to
support practitioners in Wales as they plan and review
their own curriculum that is best suited for their learners.

It is hoped that practitioners will critically engage with the
concept of ‘worldview’, be inspired to undertake further
reading and research, and consider the challenges,
opportunities, and limitations of ‘worldviews’ for their

own school or setting.

We have tried to use plain language and clear
presentation to make this resource widely accessible to
both specialist and non-specialist practitioners.

Summary
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The purpose of Exploring worldviews: A stimulus resource
for Religion, Values and ethics in Wales is to provide
practitioners with a helpful and user-friendly stimulus
resource that can be used to:

• develop their own understanding of the concept
‘worldview’ and engage critically with it;

• inform appropriate teaching and learning experiences
for Religion, Values and Ethics (RVE) and Religious
Education (RE) for classrooms in Wales;

• support practitioners entering 14- to 16-year-old
learners for new qualifications such as Agored Cymru’s
Exploring Worldviews.

This resource offers a Wales perspective on worldviews
based on relevant research and current thinking, which
practitioners working at all levels of education in Wales
can access to help them successfully facilitate learner
exploration and understanding of this relatively new
concept in the Curriculum for Wales.

Exploring worldviews: A stimulus resource for Religion,
Values and Ethics in Wales is not meant to be read on its
own; it is intended to encourage further reading, research

and reflection. However, it does aim to provide the basic
knowledge that practitioners need to start thinking about
how they might incorporate worldviews into their
planning for Religion, Values and Ethics within the
Humanities Area of learning and experience (Area). In
short, it is a good starting point for any practitioner
wanting to, or needing to, find out more about
worldviews. Exploring worldviews: A stimulus resource for
Religion, Values and Ethics in Wales has also been written
to support practitioners who are considering entering
learners for new qualifications in this area, for example,
the Agored Cymru Exploring Worldviews suite of
qualifications.

We hope that this professional learning resource will
stimulate ideas and provide inspiration for dynamic and
forward-thinking planning in Religion, Values and Ethics
across Wales.

Purpose
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In January 2020 the Welsh Government published the
Curriculum for Wales which promotes an integrated
approach to learning, with mandatory Religion, Values
and Ethics (formerly Religious Education) forming a part
of the Humanities Area alongside Business Studies,
Geography, History and Social Studies. The Curriculum for
Wales was developed through a process of co-
construction involving teachers, parents, academics,
businesses, national organisations, and the Welsh
Government. To quote from the-then-Minister for
Education in Wales, Kirsty Williams:

It has beenmade in Wales but shaped by the best ideas from
around the world and this is the first time ever that schools in
Wales will have a national curriculum set in Welsh Law.

In Wales, for the first time, Religion, Values and Ethics
does not stand outside the ‘national curriculum’, it is part
of it.

The curriculum is based on the principle of subsidiarity,
which gives each school in Wales the opportunity to
design its own curriculum. The starting point and
aspiration for school curriculum design is the four
purposes which represent the kind of learners that

The Curriculum for Wales

https://hwb.gov.wales/curriculum-for-wales
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes
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schools should help develop and the ethos of the entire
education system.

The basic legal position of Religion, Values and Ethics
within this system has not changed, and Religion, Values
and Ethics remains a mandatory element in the
Curriculum and Assessment (Wales) Act 2021. However,
new additions to the Act in relation to Religion, Values
and Ethics have a significant effect on how Religion,
Values and Ethics is taught in schools from 2022. Main
changes include:

• the change of name from ‘Religious Education’ (RE) to ‘Religion,
Values and Ethics’ (RVE); and

• the requirement to ensure that curriculum planning reflects the
pluralistic nature of Wales, which includes non-religious
philosophical convictions as well as the principal religions
represented in Wales.

In addition to the Curriculum for Wales Framework, which
includes statutory guidance for Religion, Values and
Ethics, schools are legally required to have regard to their
local authorities’ agreed syllabus for Religion, Values and
Ethics.

https://hwb.gov.wales/curriculum-for-wales/humanities/designing-your-curriculum/%23religion,-values-and-ethics-guidance#religion,-values-and-ethics-guidance
https://hwb.gov.wales/curriculum-for-wales/humanities/designing-your-curriculum/%23religion,-values-and-ethics-guidance#religion,-values-and-ethics-guidance
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• What does the concept of
‘worldview’ mean to you?

• In what ways could the
concept of ‘worldview’ be
helpful for learning in
Religion, Values and
Ethics in Wales?

• Are there any issues or
challenges for using the
concept of ‘worldview’ in
Wales?

Reflection

An agreed syllabus

• must reflect the fact that the religious traditions in
Wales are in the main Christian while taking account of
the teaching and practices of the other principal
religions represented in Wales; and

• must also reflect the fact that a range of non-religious
philosophical convictions are held in Wales.

Curriculum and Assessment (Wales) Act 2021,
section 375A.

You can find more information about these legal changes
in the Summary of legislation section in the Curriculum
for Wales.

Approaches to working with the concept of worldviews in
Wales should always be placed within the current Wales
education context to ensure relevant and coherent
learner experiences.

https://hwb.gov.wales/curriculum-for-wales/summary-of-legislation/#religion,-values-and-ethics
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Reflection
• Which description/s

of worldview do you
find most helpful and
why?

• In your own words,
describe your current
understanding of
worldviews.

There are many descriptions of ‘worldview’ depending on
who you ask, where you look and which discipline or
domain you are looking at it from.

The term ‘worldview’ is often traced back to the
philosopher Kant in the 18th century, coming from the
Grman word, ‘weltanschauung’ which literally translates
to ‘world view’. Following Kant’s inclusion of the concept
in his Critique of Judgement in 1790, other German
philosophers continued its use (Benoit, Hutchings, &
Shillitoe 2020) and the term also began to appear within
other disciplines (Flanagan 2020).

In Religious Education (outsideWales), various descriptions
of ‘worldview’ are used. For example:

A worldview is an interpretive understanding a person
reaches after reflecting on [their] experience of the
world.

(McKenzie 1991)

A worldview is a view on life, the world, and humanity.
(McKenzie 1991; De Jong 1998; Vroom 2006; Miedema 2006)

A worldview is related to life’s ultimate questions.
(Valk 2007)

A worldview is a set of firm convictions giving practical
guidance for how life is to be lived and interpreted.

(Benoit, Hutchings & Shillitoe 2020 on Heidegger)

‘Worldview’ certainly isn’t a concept that is restricted to
Religious Education (or Religion, Values and Ethics in
Wales), but for our current purpose we will be
approaching it from this perspective.

Descriptions of ‘worldview’
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Many conceptions of worldview today encompass both
religious and non-religious worldviews. From the Wales
legal standpoint, the terms religion and non-religious
philosophical conviction are used to differentiate between
the religious and the non-religious, and there is a wider
European consensus that Religious Education should
include both. The Summary of legislation section in the
Curriculum for Wales clarifies what is meant by non-
religious philosophical convictions:

The courts have held that when taken on its own, it is not
synonymous with the terms “opinions” and “ideas”. It denotes
views that attain a certain level of cogency, seriousness,
cohesion and importance.

Using a worldviews perspective in the classroom allows
learners to understand how different religions and non-
religious philosophical convictions contribute to life
today, as well as in the past. This also helps learners to
recognise their own and others individual situations,
which influence and shape worldviews that make up their
communities, locally, across Wales, and the wider world.
As a result, what they learn will be both useful and
meaningful, with opportunities for learners to consider
and explore critically their own worldview too. Therefore,

the Religion, Values and Ethics provided will reflect
today’s society, promote inclusivity in the classroom, and
appropriately prepare young people for work and life in
the fast-changing and diverse world in which we live.

You will also find that ‘worldviews’ is explicitly identified
as a Religion, Values and Ethics concept in the Curriculum
for Wales Religion, Values and Ethics (RVE) Guidance.

Worldview in Religion, Values and Ethics

https://hwb.gov.wales/curriculum-for-wales/summary-of-legislation/#religion,-values-and-ethics
https://hwb.gov.wales/curriculum-for-wales/humanities/designing-your-curriculum/#religion,-values-and-ethics-guidance
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Reflection
• What important points are

made in the Signposts excerpt?

• Can you identify concrete
examples that may support the
points made in the excerpt?
(Discuss with colleagues.)

• Consider reviewing how you
currently plan and present
religions and non-religious
philosophical convictions in
light of the excerpt.

Read the following excerpt from Signposts – policy and
practice for teaching about religions and non-religious
worldviews in intercultural education (Council of Europe,
2014, p.67), which is quoted in the Summary of legislation
section of the Curriculum for Wales.

Religious and non-religious convictions are diverse and complex
phenomena; they are not monolithic. In addition, people hold
religious and non-religious convictions to varying degrees, and
for different reasons; for some such convictions are central and
may be amatter of choice, for others they are subsidiary and
may be amatter of historical circumstances. The dimension of
religions and non-religious convictions within intercultural
education should therefore reflect such diversity and
complexity at a local, regional and international level.

(Council of Europe 2008a, appendix; paragraph 3).

https://hwb.gov.wales/curriculum-for-wales/summary-of-legislation/#religion,-values-and-ethics
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From a worldview perspective, every religion can be
called a worldview, but not all worldviews are religious
(van der Kooij, de Ruyter, & Miedema 2013). It has long
been recognised that religions and worldviews have a
number of important features in common. For
example, Ninian Smart’s classic and pioneering
phenomenological study, Dimensions of the sacred
(1996) described seven shared and interrelated
dimensions: doctrinal and philosophical, ritual, mythic
or narrative, experiential and emotional, ethical and
legal, social, andmaterial. Religions possess all seven
of Smart’s dimensions, and although worldviews,
including the non-religious, may not always possess all
seven dimensions, they often possess most of them to
a lesser or greater extent.

However, there is one particular feature that religions
share which is not essential for a worldview – the belief
in or acknowledgement of the divine or an ultimate
reality. For example, if we look at Christianity, we can
see how belief in Godmay relate to each of the seven
dimensions in Smart’s model.

What is the difference between a religion and a worldview?
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Ritual: special words/
actions within life
event ceremony

Doctrinal and
philosophical: one life, to

be lived responsibly

Social: national/
global identity of

Humanism,
Humanist

membership/
communities

Material: monuments to
key Humanist figures,
life event ceremony
cards/certificates,
Humanists UK pin

badge, Remembrance
wreath

Narrative or mythic:
past generations/

stories

Experiential and
emotional: giving or

receiving help

H
U
M
A
N
I
S
M

Ethical and legal:
equality

• What worldviews do
you have access to
locally?

Reflection

In contrast, if we look at Humanism, we can see that a
non-religious worldviewmay share similar broad features
with Christianity, even though there is no belief in or
acknowledgement of the divine or an ultimate reality.
Therefore, Humanism is not a religion; it is, nonetheless,
a worldview within Smart’s model.

Using the language of the Curriculum for Wales,
Humanism is given as an example of a non-religious
philosophical conviction that has a ‘certain level of
cogency, seriousness, cohesion and importance’.
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• Are there any organised
worldviews you don’t have
access to locally?

• Where might you look to
build wider connections?

Reflection

To understand the concept of worldview in its broadest sense,
it is helpful to think about it in two distinct (but not
necessarily disconnected) ways: organised worldviews and
personal worldviews. The next two sections focus on each of
these in turn.

Organised worldviews can be described as views on life that
have developed over time as coherent and established
systems, which have a group of believers who adhere to that
particular view on life (van der Kooij, de Ruyter, & Miedema
2013). Therefore, the various religious traditions represented
in Wales, such as those within Christianity, Islam, Hinduism,
Judaism, Buddhism, Sikhism and Baha’i are all examples of
organised worldviews. However, as organised worldviews can
be religious and non-religious, Humanism and Atheism can
also be described as organised worldviews, among others.

Organised worldviews can provide meaning in life for their
adherents and offer responses to important questions in life.
They can influence people’s values, how they behave in
certain situations, and how they act and think generally in life.
Organised worldviews can also influence popular thinking,
social norms and even written and unwritten rules and laws.

Organised worldviews
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Personal worldviews can be described as someone’s
personal views on life and humanity (van der Kooij, de
Ruyter, & Miedema 2013). Personal worldviews consist of
someone’s beliefs, values and ideals, which can provide
meaning in life, andmay also include the personal actions
which are influenced by these.

Personal worldviews can, but do not have to be, shaped
or inspired by an organised worldview, whether that is
religious or non-religious. So, if a person self-identifies as
a Hindu, it is likely that their personal worldview will be
shaped by an organised worldview within Hinduism,
though there may be other influences too.

Due to the diverse nature of our communities in Wales
today and our knowledge and experience of many
different religious and non-religious organised
worldviews, personal worldviews can be shaped bymore
than one organised worldview. They can also be shaped
by a range of other factors; for example, culture,
upbringing, personal identity, societal norms, personal
experiences. Therefore, they are often unique and varied.
Personal worldviews can influence the actions of the
person who holds them and also the actions and
worldviews of others.

Personal worldviews
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Reflection
• How would you use

personal worldview
perspectives to support
teaching and learning in
your setting?
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The characteristics of a worldview, whether organised or
personal, are up for debate. Drawing on andmodifying
the conceptual work of van der Kooij, de Ruyter, and
Miedema (2013), these are some characteristics that may
be considered conceptually essential for a worldview:

• Existential questions
• Influence on thought and action
• Values and ideals
• Giving meaning in life
• Commitment.

Existential questions
These are the big or important questions in life that
people take seriously and seek answers to. They are
concerned primarily with existence. For example, who
and what are we? Why are we here? What happens after
we die? What counts as a good life? Organised worldviews
present answers to these questions which can shape the
beliefs of adherents and others who are exposed to them,
helping in turn, to shape personal worldviews. However,
not all individuals will have spent time thinking about
such questions, in which case their answers may be
uncertain, and their worldview undeveloped.

Influence on thought and action
Both organised and personal worldviews can influence
the way that individuals think about the world and the
way in which they act within it. Organised worldviews aim
to influence the thoughts and actions of adherents, and
one of the ways in which they do this is by offering
answers to important questions in life. These answers
often steer adherents in particular directions with regard
to how they think and behave. Of course, whether or not
adherents are influenced by these answers, and how
much they are influenced can vary greatly among
individuals.

Personal worldviews, whether consciously or
subconsciously are likely to influence the way a person
thinks and acts, otherwise one could question whether
the personal worldview in itself is mature. For example, if
a person believes that humans are the custodians of this
earth and should preserve it in order to hand it on to
future generations, then it is highly likely that they would,
at the very least, engage in one activity that helps to do
this, for example, recycling. If not, one could legitimately
question the extent to which the worldview has been
formed and integrated into a person’s life. However, not

Identifying characteristics of a worldview today
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all actions are determined by our worldview and a range
of other factors can often be the main drivers of our
actions. For example, financial, practical and health
reasons.

Values and ideals
Values are concerned with what we believe to be
important in life, for example, justice, love, honesty,
kindness. Ideals are similar but act as the standards of
excellence that we aspire to, for example, human equality,
and universal respect. de Ruyter (2003) argues that they
are important because they can provide direction and
meaning to our lives. This is different to purely influencing
an individual’s moral decisions, and is considered by
some to be an important distinction for values and ideals
being classed as an essential characteristic of a
worldview.

Personal values and ideals can often be traced to
organised worldviews. Even for those who do not follow a
particular organised worldview. Their values could have
been influenced by a variety of factors including their
upbringing, culture, societal norms, for example, which in
turn may have already been shaped by a particular
organised worldview, or a variety of worldviews,
implicitly.

Givingmeaning in life
Organised worldviews aim to give meaning in life by
offering meaning-giving ideas (van der Kooij, de Ruyter, &
Miedema 2013). For example, a Christian idea that could
help give meaning to a person’s life might be the
importance of serving God. A Buddhist idea that could
help give meaning, might be the importance of wisdom
and compassion, and a Humanist idea might be that this
life is the only life we have. An individual’s worldview,
whether influenced by an organised worldview or not, will
usually provide meaning in life for them too. Many of us
search for meaning in our lives and we often find this
through our values, ideals, and beliefs about the
important questions in life, all of which make up our
personal worldview.

Commitment
Whether the worldview is religious or non-religious,
organised or personal, there is a certain level of
dedication on the part of the individual, either to the
organised worldview that they follow, or to a particular
value or ideal within their personal worldview. This
dedication may be expected or even required of its
adherents by an organised worldview, andmay also be
celebrated or marked in some way. For example,
Shahadah in Islam or confirmation in Anglicanism. Within
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Worldview

a personal worldview there could well be an official
commitment to an organised worldview, but not
necessarily. If not, the individual could still show
commitment to their beliefs, ideals and values by the
actions they take and how they live their lives.

A number of formal approaches to worldviews in
education have been (or are in the process of being)
developed. For example, the Worldviews Project of the
Religious Education Council for England and Wales and
the Signposts initiative of the Council of Europe. It is
useful to read further about howworldviews are being
conceptualised and used within academic and
professional discourses. However, it is important to
remember that approaches to working with the concept
of worldviews in Wales should always be placed within
the current Wales education context to ensure relevant
and coherent learner experiences.
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• Think about the characteristics
of your own ‘worldview’ and
how youmight describe them
to a colleague.

• How useful do you find the
suggested identifying
characteristics of a worldview?
Is there anything that you
would want to add or change?

Reflection
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Worldviews are not instantly created. Organised
worldviews have been shaped in time and place and they
have been influenced by a variety of factors as they
become recognised systems, often with an institutional
basis or expression. These influencing factors can range
from the experiences, reasoning and actions of
individuals, groups or communities to significant events
and cultural climates, for example.

For religious organised worldviews a main factor would
be the acknowledgement of the divine or ultimate reality.
For instance, in Islam, the Qur’an viewed as divine
revelations of Allah through the prophet Muhammad has
an important shaping role. In Atheism, on the other hand,
which rejects the belief in the existence of the divine,
worldviews may be shaped by factors including the
thinking of Immanuel Kant, Charles Darwin, Friedrich
Nietzsche, and Karl Marx.

Developing one’s personal worldview is often a lifelong
process and again, it can be shaped by a variety of factors.
Personal worldviews are unique to the individual and
often complex, as a result of the many influences to which
they are exposed throughout their lifetime. Influences
usually start at a young age at home, with family being a

What influences worldviews?
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Reflection
• Choose an organised

worldview and consider
what may have influenced
it across time and place.

• Think about what has
influenced your personal
worldview.

very important factor. Later, a person’s friends and the
community in which they grow up will help shape their
personal worldviews, and influences such as education
and culture will also come into play. Factors such as their
own experiences and a developing sense of self may
naturally continue to shape their personal worldview,
especially if they have opportunities for reflection, and
(consciously or unconsciously) start to consider critically
both the coherence and the tensions in their beliefs,
values and ideals, and actions.
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Often overlooked in worldviews literature is the
significance of spiritual or religious experience in
awakening, shaping and/or sustaining key aspects of both
organised and personal worldviews, and there are many
instances of an interplay between the two. For example,
the religious experiences of the young Polish woman,
Maria Faustina Kowalska in the twentieth century inspired
her to enter a convent, and after her death she was
canonized as a saint by the Roman Catholic Church. In
addition, it is important to appreciate the effects that
spiritual and religious experiences have on organised
worldviews. For example, the personal religious and
spiritual experiences of founders andmajor figures within
all world religions or movements are usually central to
the development of the respective organised worldviews.
A close connection may also be found between spiritual
experience and environmental activists and ufologists,
which is interesting to explore.

Spiritual and religious experiences often have identifiable
common features across the world – for example, being a
‘peak’ experience not lasting for long, giving access to
special insight into important truths which are
inaccessible to the normal intellect, feeling a sense of

oneness with God, others, nature, or the universe, being
strongly affected by a sense of awe and wonder and
mystery (see Francis, 2013, pp. 9-15 in Challenging
Religious Issues). However, spiritual and religious
experiences may also have specific cultural and personal
expressions. For example, the religious experiences of
Saint Maria Faustina Kowalska reflect her Polish and
Roman Catholic context, while sharing some of the basic
common characteristics of religious and spiritual
experience.

It is helpful to make a distinction between individual and
collective spiritual or religious experiences – i.e. Do they
happen alone or with others? Many experiences are
personal to the individual, while others are experienced
when a group of people comes together (for example,
group experiences are common in Pentecostal /
charismatic traditions or in particular non-religious group
gatherings in which there is a collective feeling of
something that goes beyond the individual, whatever that
may be).

Within educational settings and contexts, research has
shown that spiritual and religious experiences are

Worldviews and spiritual or religious experience

http://www.st-marys-centre.org.uk/resources/challengingreligiousissues/Issue%202_ChallengingReligiousIssues.pdf
http://www.st-marys-centre.org.uk/resources/challengingreligiousissues/Issue%202_ChallengingReligiousIssues.pdf
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• How would you engage
with local religious and
non-religious
communities to explore
lived spiritual and
religious experience?

• Howmight you begin an
enquiry about religious
and spiritual experience
from a worldviews
perspective?

Reflection

relatively common among children and adolescents, and
as adults these experiences can often be recalled and
described (ap Siôn 2006, 2017; Farmer 1992; Robinson
1977; Scott 2004). It would be surprising if such
experiences did not have an impact on a person’s
worldview to a greater or lesser extent. As practitioners, it
is important to be aware of this dimension of human
experience among your learners and be sensitive to it.
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Some people may perceive their personal worldview as
fixed, unchanging and correct, while others may perceive
it as more flexible (Tharani 2020). Within a supportive
educational context, developing a personal worldview is a
lifelong process and is, therefore, open to some kinds of
change.

Organised worldviews are established systems, which
have been developed collectively over time and therefore
can be considered less flexible. However, organised
worldviews can also be influenced by a variety of factors,
including events, societal norms, cultural climate, new
evidence and thinking, and popular practice, for example.
These factors can introduce changes, even in small ways
and perhaps over long periods of time. For example, in a
religious organised worldview a central doctrine may not
change per se but the interpretation of a sacred text on a
particular issue may change over time for different groups
of adherents. For example, attitudes to same sex marriage
in some Christian denominations. Other changes in
organised worldviews may bemore dramatic, faster and
revolutionary, for example, the Protestant Reformation.
Changes and differences can also be seen in patterns of
belief, thinking and practice within both religious and

Doworldviews change over time?



26

• Can you think of any other
examples showing how and
why worldviews change
over time?

Reflection

non-religious organised worldviews and as such
demonstrate a level of flexibility andmovement.

Whatever our worldview, it is important because it has a
significant impact on our perception of the world and
howwe respond to it in our daily lives.
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Consider the following quotation taken from Valk, Selçul
and Miedema (2020), who argue that:

The challenge is to avoid or move away from an exclusive focus
on the worldview of the self – worldviews explored only in terms
of one’s own personal beliefs and values. This remains, in effect,
an exclusive study of “the self”. Such a focus becomes attractive
in a society increasingly beset by an individualism, where
personal formation, personal identity, and personal well-being
draw great attention.

Taking a worldview perspective within Religion, Values
and Ethics is not an easy option, and requires regular and
disciplined review to help avoid pitfalls such as those
identified by Valk, Selçul and Miedema.

Learners also need to be able to develop a sense of
consensus within organised worldviews so that they can
begin to understand religion and non-religious
philosophical convictions and how they impact on
society, groups within society and individuals within
society.

Exploring worldviews is a helpful way of enabling learners
to navigate the diversity of beliefs, practices and
experiences within and across religion and non-religious

philosophical convictions in a positive and inclusive way.
At the same time, exploring worldviews can help learners
to evaluate their own personal beliefs, practices, values
and ethics and develop their personal worldviews,
without feeling different, excluded or wrong. However,
care should be taken to identify appropriately where a
worldview is personal or organised to avoid confusing or
misleading learners, while at the same time not creating
artificial divisions between personal and organised
worldviews.

Remember, even if the language of worldviews may be
confusing for some learners, the concept can still be
explored and used in the planning of teaching and
learning experiences.

Challenges and opportunities of exploring worldviews
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• What might be the biggest
challenges and
opportunities of exploring
worldviews in your
setting?

Reflection
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Exploring worldviews
in Wales

In Wales, worldviews should be explored having regard to
the Curriculum for Wales Framework and the statutory
Guidance for Religion, Values and Ethics (RVE) as well as
your locally agreed syllabus for Religion, Values and
Ethics (RVE).

Things to consider include:
• RVE Sub lenses: search for meaning and purpose; the

natural world and living things; identity and belonging;
authority and influence; relationships and
responsibility; values and ethics; the journey of life

• Humanities’ Statements of what matters
• RVE Concepts
• RVE Learning Journeys
• Enriching learner experience in RVE
• Cynefin
• Spiritual development: awareness of self in relation to

others; connections to the wider and the natural world;
creativity and going beyond the everyday; exploration
of ultimate questions and contemplation of meaning
and purpose.

Worldviews can be explored through the various links
between Religion, Values and Ethics and the other
disciplines in the Humanities Area (Business Studies,

How canworldviews be explored?

https://hwb.gov.wales/curriculum-for-wales/humanities/designing-your-curriculum/#religion,-values-and-ethics-guidance
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• What changes can youmake
to your planning and
presentation that would
support the exploration of
worldviews in your
classroom?

Reflection

Geography, History, Social Studies). Worldviews can also
be explored through the various links between Religion,
Values and Ethics and the different Areas. For example,
Science and Technology, Health and Well-being,
Expressive Arts.

When conducting enquiries using a worldviews
perspective, it may be helpful to think about the various
contributions that different disciplines and their
methodological approaches can offer. For example, an
enquiry into ‘what makes us human’ could be explored
through a range of personal and organised worldview
perspectives, using specific methodologies from relevant
disciplines. For example, a social studies survey of
people’s views, philosophical or theological responses,
scientific classification methods, and anthropological
observations.
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